Pupil premium strategy statement 2022 - 2024

This statement details our school’s use of pupil premium (and recovery premium for the 2022 to
2023 academic year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail

Data

School name

Longney CE Primary Academy

Number of pupils in school 86
Proportion (%) of pupil premium eligible pupils 12%
Academic year/years that our current pupil premium 2022/23 to 2024/2025
strategy plan covers (3 year plans are recommended)

Date this statement was published September 2022

Date on which it will be reviewed July 2023

Statement authorised by Penny Howard

Headteacher and Pupil Premium
Lead

Governor lead

Keith Rog
Lead for Disadvantaged pupils

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £15235
Recovery premium funding allocation this academic year £ 2000
National Tutoring Premium £ 1700
Pupil premium funding carried forward from previous years £0
(enter £0 if not applicable)

Total budget for this academic year £18935
If your school is an academy in a trust that pools this funding,

state the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of intent

We believe in maximising the use of the pupil premium grant (PPG) by utilising a long-term
strategy aligned to the SDP. This enables us to implement a blend of short, medium and long-
term interventions, and align pupil premium use with wider school improvements and
improving readiness to learn. Overcoming barriers to learning is at the heart of our PPG use.
We understand that needs and costs will differ depending on the barriers to learning being
addressed. As such, we do not automatically allocate personal budgets per pupil in receipt of
the PPG. Instead, we identify the barrier to be addressed and the interventions required,
whether in small groups, large groups, the whole school or as individuals, and allocate a
budget accordingly.

Setting priorities is key to maximising the use of the PPG. Our priorities are as follows:

¢ Ensuring high quality first teaching in every class

¢ Closing the attainment gap between disadvantaged pupils and their peers

¢ Providing targeted academic support for pupils who are not making the expected progress
e Addressing non-academic barriers to attainment such as attendance and behaviour

e Ensuring that all pupils have access to wider curriculum opportunities.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge Detail of challenge
number

1 Our assessments and observations indicate that the education and wellbeing
of some of our disadvantaged pupils have been impacted by partial school clo-
sures to a greater extent than for other pupils. These findings are supported by
national studies.

This has resulted in significant knowledge gaps leading to pupils falling
further behind age-related expectations in maths.

2 Assessments, observations and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among pupils.
These are evident from Reception through to KS2 and in general, are more
prevalent among our disadvantaged pupils than their peers.

3 Assessments suggest disadvantaged pupils generally have greater difficulties
with phonics than their peers. This negatively impacts their development as
readers.

4 Our assessments (including wellbeing survey), observations and discussions
with pupils and families have identified social and emotional issues for many
pupils due a lack of enrichment opportunities during school closure. These




attainment.

challenges particularly affect disadvantaged pupils, including their

taged pupils.

5 Our attendance data over the last 3 years indicates that attendance among dis-
advantaged pupils has been between 2 - 6% lower than for non-disadvan-

27 (3) % of disadvantaged pupils have been “persistently absent’ Our
assessments and observations indicate that absenteeism is negatively
impacting disadvantaged pupils” progress.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how

we will measure whether they have been achieved. (due to small PP numbers, data is not

published)

Intended outcome

Success criteria

Improved oral language skills and
vocabulary among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in lessons, book
scrutiny and ongoing formative assessment.

Improved maths attainment for
disadvantaged pupils at the end of KS2.

Maths outcomes in 2024/25 show that a
higher number of disadvantaged pupils met
the expected standard.

Improved reading attainment among
disadvantaged pupils.

Reading outcomes show that a higher
numberof disadvantaged pupils across Key
Stage 2 met the expected standard.

To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils.

Sustained high levels of wellbeing from
2022/23 demonstrated by:

e qualitative data from student voice, stu-
dent and parent surveys and teacher ob-
servations

e asignificant increase in participation in
enrichment activities, particularly among
disadvantaged pupils

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged

pupils.

Sustained high attendance from 2022/23

demonstrated by:

e the overall attendance rate for all pupils
being increased from 2021/22 (93%) to
pre-Covid levels of 97% and the attend-
ance gap between disadvantaged pupils




reduced.

and their non-disadvantaged peers being

Activity in this academic year 2022 - 23
This details how we intend to spend our pupil premium (and recovery premium funding) this

academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 12500

maths teaching and
curriculum planning in

been produced in conjunction with the
National Centre for Excellence in the

Activity Evidence that supports this approach Challenge number(s)
addressed
Purchase of “Little Phonics approaches have a strong 2,3
Wandles’ a DfE evidence base that indicates a positive
validated Systematic impact on the accuracy of word reading
Synthetic Phonics (though not necessarily
programme to secure comprehension), particularly for
stronger phonics disadvantaged pupils:
teaching for all pupils Phonics | Toolkit Strand | Education
including catch up Endowment Foundation | EEF
across all year groups.
Embedding dialogic ac- | There is a strong evidence base that 2
tivities across the school | suggests oral language interventions,
curriculum. These can including dialogic activities such as
support pupils to articu- | high-quality classroom discussion, are
late key ideas, consoli- inexpensive to implement with high im-
date understanding and | pacts on reading;:
extend vocabulary. Oral language interventions | Toolkit
. Strand | Education Endowment
We will ensure staff are Foundation | EEF
confident to deliver
P4C weekly funding
ongoing teacher
training and release
time. Structured partner
talk in subjects such as
maths built of research
using stem sentences
will be introduced.
Enhancement of our The DfE non-statutory guidance has 1



https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/

line with DfE and EEF
guidance.

Teaching of Mathematics, drawing on
evidence-based approaches:

Maths guidance KS 1 and 2.pdf (pub-
lishing.service.gov.uk)

We will fund teacher re-
lease time to embed key
elements of guidance in
school and to access
Maths Hub resources
and CPD (including
Teaching for Mastery
training).

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)

Budgeted cost: £ 1700 NTP funding; £2000 Covid Recovery

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional phonics sessions Phonics approaches have a strong evidence | 3

targeted at disadvantaged base indicating a positive impact on pupils,

pupils who require further particularly from disadvantaged

phonics support. This will be backgrounds. Targeted phonics

delivered in collaboration with interventions have been shown to be more

our local English hub. effective when delivered as regular

sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF
Engaging with the National Tuition targeted at specific needs and 1,2,3

Tutoring Programme to provide
a blend of tuition, mentoring
and school-led tutoring for
pupils whose education has
been most impacted by the
pandemic. A significant
proportion of the pupils who
receive tutoring will be
disadvantaged, including those
who are high attainers.

knowledge gaps can be an effective
method to support low attaining pupils or
those falling behind, both one-to-one:

One to one tuition | EEF (educationendow-

mentfoundation.org.uk)

And in small groups:

Small group tuition | Toolkit Strand |
Education Endowment Foundation | EEF



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 2735

practice set out in the DfE’s
Improving School Attendance
advice.

This will involve training and
release time for staff to attend
network meetings and
implement new procedures and
appointing attendance/support

officers to improve attendance.

engagement with schools that have
significantly reduced levels of absence and
persistent absence.

Activity Evidence that supports this approach Challenge
number(s)
addressed

Implementation of further Both targeted interventions and universal 4

strategies to support pastoral approaches can have positive overall

support and wellbeing. effects:

Behaviour interventions | EEF
(educationendowmentfoundation.org.uk)
Embedding principles of good The DfE guidance has been informed by 5

Total budgeted cost: £ 18935



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022

academic year. Externally provided programmes.

Our internal assessments during 2021/22 evidence the ongoing impact school closure due to
Covid- 19 has had on pupils both academically and with social, emotional and well being
difficulties across this year. This has meant that some of our strategies in our previous pupil
premium strategy have not been realised. During this time, we worked hard to ensure all
pupils have had access to a well- balanced curriculum and extra support to begin to close the

gaps that are a result of this time.

Attendance continues to be lower than pre Covid-19 due to ongoing Covid infections and also
illness of pupils e.g. chickenpox. We continue to target this area and are working with the DFE

attendance strategy for September 2022.

The impact of restricted visits and activities has continued to be particularly acute for
disadvantaged pupils. We used pupil premium funding to provide wellbeing support for all
pupils and to ensure that they have access to wider curriculum and enrichment experiences to

support their development.




